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focuses,	each	containing	four	chapters.	There	are	several	short	documentary	films	related	to	each	chapter,	totalling	46	clips	on	the	following	topics:		 1.	Schools	•	 School	profiles	•	 Changes	in	schools	•	 New	responsibilities	for	teachers	•	 Visions	of	school		2.	Teaching	•	 Starting	a	modern	language	•	 Content	and	Language	Integrated	Learning	•	 Project	work	in	advanced	lessons	•	 Learning	through	teaching		3.	Educational	concepts	and	projects	•	 Step	by	step	to	independence	•	 Promoting	multilingual	skills	•	 Students	take	responsibility	•	 Opening	up	the	school	to	the	community		As	well	as	learning	about	the	developments	emerging	in	schools	today,	the	film	material	is	used	to	convey	didactic	and	pedagogical	content.	New	approaches	to	teaching	and	organising	day-to-day	life	in	schools	are	discussed.	The	film	sequences	provide	the	hands-on	stimulus	for	discussing	concrete	concepts	and	situations,	as	seen	in	the	films,	and	to	transfer	them	to	and	compare	them	with	one's	own	teaching	context	in	order	to	improve	one's	own	teaching;	this	aspect	is	of	central	relevance	to	the	project.	Each	film	is	contextualised	in	the	respective	modules	by	specific	tasks	and	exercises	which	the	learner	has	to	carry	out.	Additional	material	in	the	form	of	relevant	academic	articles	and	other	documentation	is	also	provided	in	each	module.	The	learner	simply	has	to	click	on	the	links	to	gain	access	to	these	materials.	The	authors	have	provided	a	glossary	with	definitions	of	approaches	and	terminology.	By	clicking	on	a	highlighted	word	or	phrase	the	glossary	is	activated.		 The	exercises	range	from	simple	content	and	value	questions	to	complex	questions	about	the	potential	criticism	and	improvement	of	the	sequences	in	the	lessons	analysed.	Reference	will	be	made	to	present	methodologies,	theories	and	discussions	so	that	the	teacher	as	learner	in	this	project	will	not	only	become	aware	of	recent	developments	but	will	also	be	in	a	position	to	develop	a	strong	personal	voice	with	regard	to	these	overarching	theoretical	considerations.	In	completing	these	exercises	online,	the	learner	is	not	alone	and	isolated	at	his	or	her	PC.	Many	exercises	require	group	work	and	discussion	groups	(all	online)	so	that	the	learners	are	encouraged	to	provide	scaffolding	for	each	other	in	their	learning	activities.	Furthermore,	an	online	tutor	will	constantly	provide	feedback	to	the	individual	and	to	the	groups	in	order	to	stimulate,	co-ordinate	and	develop	responses.		
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Concept	The	project	uses	a	blended	learning	format,	based	on	Scenario	3,	for	the	training	activities.	The	blended	learning	format	has	been	chosen	for	the	course	to	accommodate	the	increasing	need	for	flexitime	models	in	teacher	training.	The	frequency	of	face-to-face	meetings	can	be	increased	or	decreased	according	to	the	needs	of	participants;	this	may	vary,	for	example	due	to	their	familiarity	with	computer-assisted	learning	or	due	to	the	geographic	spread	of	learners.	The	big	advantage	of	the	blended	learning	format	lies	in	the	fact	that	self-managed	online	phases	enable	course	participants	to	allocate	their	time	and	work	according	to	their	individual	requirements	and	circumstances.		 In	addition,	the	length	of	the	programme	can	be	adapted	according	to	particular	requirements.	Since	Schule	im	Wandel	is	organised	into	12	themed	learning	sequences	(or	chapters),	each	of	12	hours	duration,	as	the	minimum	duration	of	a	professional	teacher	training	course	is	12	hours.	But	one	can	use	more	chapters	from	the	project,	each	of	12	hours’	duration,	up	to	a	maximum	of	144	hours	(or	12	chapters)	of	material	adapted	for	teaching,	which	can	be	combined	as	desired,	and	can	be	compiled	in	terms	of	content	and	time,	to	match	the	requirements	of	the	target	group.		 The	online	phases	of	Schule	im	Wandel	were	developed	specifically	for	the	Moodle	platform.	In	Moodle,	participants	log	in	with	a	personalised	password	which	allows	them	to	access	their	own	protected	learning	environment.	Here	they	have	access	to	the	course	materials	and	are	able	to	communicate	with	the	tutor	and	other	students	during	the	online	sessions.	Participants	complete	exercises,	exchange	views	in	forums,	write	shared	texts	in	wikis,	discuss	issues	in	chat-rooms,	etc.	A	downloadable	handbook	has	been	produced	in	PDF	format	to	provide	participants,	who	might	not	be	that	familiar	with	the	new	virtual	learning	environment,	with	numerous	(technical)	notes.	In	addition,	the	handbook	contains	tips	and	suggested	solutions	for	the	individual	chapters,	film	transcripts,	and	detailed	tutoring	guidelines.	The	latter	introduces	the	possible	uses	of	Schule	im	Wandel,	offers	suggestions	for	design	phases	where	attendance	is	required,	and	defines	a	possible	link	with	our	e-portfolio.		
Projected	Learning	Outcomes	The	following	learning	outcomes	should	be	achieved	upon	completion	of	the	course:		(1)	Broadening	of	pedagogical	and	methodological	skills,	including	familiarisation	with	different	approaches	to	teaching	modern	languages,	and	analysis	as	well	as	reflections	on	these	approaches,	for	example	Learning	through	Teaching,	CLIL,	and	Computer-assisted	Learning	(2)	Engagement	in	subjects	with	professional	relevance	in	the	modern	language	(including	proficiency	in	specialist	terminology	in	the	modern	language).	(3)	Use	of	metacognitive	skills,	including	supporting	the	learner's	capacity	to	consider	the	background	situation	in	their	own	country	and	its	impact	on	their	specific	situation	as	a	teacher	of	German	(or	another	second	language).	(4)	Development	of	transferable	skills	in	media	and	media	didactics.	(5)	Familiarisation	with	virtual	learning	environments	and	computer	skills.	(6)	Consolidation	of	knowledge	of	the	German	education	system	and	the	current	situation	in	exemplary	German	schools	that	use	innovative	methods.	
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Experiences	with	Schule	im	Wandel	in	Ireland	There	have	been	two	pilot	projects	testing	the	blended	learning	programme	for	the	professional	development	of	teachers	in	Ireland.	The	first	pilot	project	took	place	over	four	weeks	in	May-June	2009	with	six	participants	at	the	National	University	of	Ireland	in	Maynooth,	and	the	second	in	July	2010	with	21	teachers	at	the	Goethe	Institute	in	Dublin.	Each	pilot	project	was	intended	for	12	hours’	duration	and	used	only	one	chapter,	namely	Start	in	die	Fremdsprache.	But	whereas	the	Maynooth	course	used	mainly	online	learning	(with	just	one	face-to-face	meeting	at	the	start	of	the	programme),	the	Goethe	project	used	only	face-to-face	interaction	and	lasted	for	five	hours.	The	participants	reflected	upon	their	learning	experiences	in	a	learning	diary	which	was	accessible	to	the	respective	tutor.	This	procedure	aimed	at	identifying	and	evaluating	unexpected	difficulties	and	providing	feedback	to	the	authors	of	the	programme.		 None	of	the	groups	had	any	experience	with	online	learning	or	blended	learning	formats.	Despite	trying	to	introduce	learners	to	the	different	online	tools	and	mechanisms	it	took	them	some	time	to	get	familiarised	with	this	form	of	learning.	Some	participants	commented	that	technical	difficulties	in	using	wikis	and	forums,	online	exercises,	and	sources	of	data	had	a	negative	impact	on	their	motivation	as	it	proved	to	be	more	time-consuming	than	anticipated.		 In	spite	of	these	difficulties	most	participants	commented	favourably	on	the	fact	that	they	could	determine	their	own	pace	of	learning	and	work	from	home.	In	general,	learners	liked	the	learning	materials	as	they	were	authentic,	graphic,	and	well	contextualised	by	motivating	exercises	which	were	relevant	to	their	own	subjective	teaching	experience.	They	also	commented	that	the	online	phases	of	learning	facilitated	co-operative	learning	through	various	tools	on	the	learning	platform	so	that	they	never	had	the	feeling	of	being	isolated	in	their	learning	endeavours.	The	pilot	projects	also	provided	valuable	insights	for	the	two	tutors	who	conducted	the	respective	programmes.	It	became	obvious	that	constant	and	effective	technical	support	and	content-related	assistance	were	essential.	It	also	proved	worthwhile	to	set	specific	deadlines	so	as	to	guarantee	a	certain	concomitance	of	the	group's	learning	efforts.	In	the	Maynooth	project	this	was	done	by	setting	weekly	deadlines	for	specific	exercises.	It	also	transpired	that	it	is	vital	for	the	tutor	to	receive	special	training	for	constructing	and	moderating		further	training	courses.	If	no	training	for	tutors	is	available,	this	can	be	provided	by	the	Handbook	for	Tutors	which	contains	detailed	instructions	for	each	of	the	12	chapters	and	every	exercise	(including	solutions	for	the	exercises);	it	can	be	downloaded	from	the	Schule	im	Wandel	website.			
Conclusion	The	need	for	regular	further	L2	language	teacher	training	is	undeniable,	considering	the	importance	of	interculturally	and	linguistically	competent	L2	language	users	for	business,	economy,	culture,	and	society	at	large.	Only	well-trained	language	teachers	who	are	keeping	abreast	of	recent	pedagogic	and	didactic	developments	in	their	field	can	provide	up-to-date,	motivating,	and	efficient	delivery	of	L2	language	instruction	to	their	students.		 Blended	learning	offers	a	comprehensive,	flexible,	and	adjustable	learning	environment	for	the	professional	development	of	teachers.	The	advantage	of	the	
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blended	learning	format	lies	in	the	fact	that	substantive	phases	of	training	can	be	delivered	online.	This	enables	teachers	to	work	from	home	and	at	their	own	pace,	while	at	the	same	time	being	able	to	communicate	with	their	peers	and	their	tutor.	The	tutor	is	constantly	available	and	provides	support	and	assistance	when	needed.		 Schule	im	Wandel	is	a	good	example	of	such	a	blended	learning	programme	aimed	at	the	professional	development	of	teachers	of	modern	languages,	in	particular	teachers	of	German.	The	fact	that	the	programme	has	been	developed	by	specialists	from	six	EU	countries	guarantees	the	relevance	of	the	content	to	an	international	audience.	The	blended	learning	format,	on	the	other	hand,	guarantees	the	smooth	adaptability	of	the	programme	(or	elements	thereof)	to	the	particular	needs	of	teachers	in	a	certain	country	or	region,	as	was	demonstrated	not	only	by	the	pilot	projects	in	Ireland,	but	also	those	which	took	place	in	the	Czech	Republic,	in	Finland,	Portugal,	Poland,	and	Germany.	The	project's	use	of	short	documentary	films	makes	the	contents	of	the	chapters	easy	to	understand,	and	the	exercises	based	on	the	films	are	geared	towards	encouraging	learners	to	reflect	upon	the	potential	relevance	of	the	situation	seen	for	their	own	teaching	context.		 The	two	pilot	projects	which	used	Schule	im	Wandel	for	the	purpose	of	professional	development	of	teachers	in	Ireland	have	largely	been	very	successful.	Minor	problems	with	technical	hiccups	could	be	resolved.	What	is	important,	however,	is	the	fact	that	the	tutors	offering	such	a	blended	learning	programme	to	teachers	of	modern	languages	are	themselves	well-trained	and	well	acquainted	with	the	programme	and	its	technical	demands.	The	lack	of	obligatory	professional	development	opportunities	for	modern	language	teachers	in	Ireland	is	deplorable,	and	blended	learning	like	the	programme	introduced	in	this	article	could	provide	a	way	forward	in	this	regard.	Another	advantage	of	the	programme	is	its	free	availability	on	the	internet1.	All	interested	training	and	further	education	institutions	can	integrate	these	materials	with	the	films	free	of	charge	into	their	own	learning	platforms	and	thus	design	courses	for	their	own	target	groups.				
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